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Overview of the RTI three-tier model
Response to intervention (RTI) refers to process used by educators in schools to identify students with learning problems and improvise targeted teaching that assist the affected students to catch up in class. The framework was an advocacy of Individual with Disabilities Education Act of 1994. RTI correctly identify learners with learning disabilities and those at risk of learning because of environmental factors (McMaster & Wagner, 2007). The environmental factors that may cause difficulties in learning in classroom include methods of instruction used by teacher, learner relationship with instructor, classroom culture, home life and family culture. However, response to intervention considers classroom environment as well as instruction used by teacher as the primary factors that cause problems learner’s cognitive, social and behavioral development. 
Response to Intervention depends on three tier system that is in form of pyramid for assisting struggling learners. The extra support accorded to learners enables them to increase their understanding level as well as progress in learning. Diagram below shows three tier system used in learning background.
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Tier 3: Intensive interventions.
Students who are ‘non-
responders’to Tiers 1 & 2 are
referred to the RTI Team for more
intensive interventions.

Tier 2 Individualized
interventions. Subset of
students receive interventions
targeting specific needs.

Tier 1: Universal interventions.
Available to all students in a
classroom or school. Can consist
of whole-group or individual
strategies or supports.





Tier 1: Universal Interventions: This tier encompass universal education classroom that all learners are taught via teaching methods that are universally accepted and proved to be effective. These methods of teaching are applicable to all type of learners. However, in this tier, learners who are at risk of failing are screened and placed into small groups that teacher use separate teaching methods that fit into different learning skills and styles.  The learner’ improvement is tracked by authenticated assessment tool. The teacher updates parents on progress of struggling child on his or her RTI progress. 
Tier 2: Individualized Intervention: In case the learner is not making satisfactory progress within Tier 1, he or she will be offered lessons for instance two or three times a week in small groups alongside class instruction. Assessment of skills is conducted every week to check on progress and school keep parents updated about their children. Sometimes, the teacher may request parent to work on particular skills for child progress, especially when school has closed.
Tier 3: Intensive Interventions: If there is no satisfactory progress on learner in tier 2, he may be given intensive instruction for particular skills. The parent is provided with weekly updates on progress. In this tier, learners mostly half of time for the day is spend in general classroom and break into small group for development lessons as the other learners are on elective activities. In case the student is not making satisfactory progress at this level, he will go for assessment for special education services. This level encompasses a mix of both general education and special education. 
Literature Review 
In the perspective of RTI model, progress monitoring among learners entails assessing child performance in areas that have generally been identified through screening as a possible risk for failure, for instance reading, social behavior or mathematics. Fuchs and Stecker (2003) argue that teachers must make sure students benefit from typical instructional methods they use and monitor their progress. Immediately a learner is identified to be at risk, his or her academic progress must be monitored from time to time (Fletcher et al. 2007). A learner progress is assessed by making comparison between anticipated pace of learning alongside actual pace of learning. An instructor may use this measurement to evaluate efficacy of teaching as well as adjust instructional methods to achieve the needs of the individual learner (Fuchs et al. 2008). 
McMaster and Wagner (2007) points out on possible benefits that accrue when progress monitoring of students using RTI toolkit is correctly used. They include, (a) students are well placed to learn easily because appropriate instruction methods are being used, (b) instructors are able to make informed teaching decisions, (c) documentation of learners on their progress is made available for purposes of accountability, (d) improved communication between parents and teachers on learner’s progress, (e) high expectation develops among teachers for their learners, and in most cases (f) cases of special education referrals is minimized. 
Reflection on RTI Process

In contemporary society most teachers understand the major concept of Response to intervention. The education sector through Individual with Disabilities Education Act of 1994 has made it mandatory for teachers to use RTI toolkit in school for effectiveness in teaching learning. Schools have worked hand in hand with other stakeholders in education sector to ensure teachers are trained on relevant laws and differentiated instructional methods for classroom education. The policy mandates ensures effective utilization of the RTI process.
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